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究』（平成 20 ～ 21 年度）『発達障害のある子どもへの学校教育における支援の在り方




















































































































































































































ていないことを意味していると考えられる。」と述べているが、30 ～ 40 名の児童の



































































































































































援教育資料（平成 28 年度）』文部科学省，2017 年，第３部資料編）
文部科学省『小学校学習指導要領（平成 29 年３月）』文部科学省，2017 年，p.25. 他 .





















インに焦点をあてて」（柘植雅義ら『特別支援教育の到達点と可能性 2001 ～ 2016
年：学術研究からの論考』金剛出版，2017 年，p.14）
藤野博「社会性とコミュニケーションの支援　自閉スペクトラム症の児童生徒の問題
を中心に」（柘植雅義ら『特別支援教育の到達点と可能性 2001 ～ 2016 年：学術研
究からの論考』金剛出版，2017 年，p.67 他）
澤田真弓ら『専門研究 A　インクルーシブ教育システムにおける教育の専門性と研




Experienced Teachers’ Mal-practice for Children  
with their Special Educational Needs
—An Issue of the Special Needs Education  
in Regular Elementary School—
Hisayoshi SUGIMOTO and Nobuyo SUGIMOTO
Since implementing the revision of the course of study of 2017, demands of  supporting 
children with special educational needs have been increased in  regular elementary schools. 
Indeed Special Needs Education system has foramlly rebuilt to operate such demands, there 
are yet various difficulties and problems remained. Among them, a certain type of  experienced 
teachers’ mal -practice are a critical one.
By reviewing several cases reporting how re -build the trust between children with special 
educational needs and their school once the relationship become failing, a common pattern 
was identified. Although the schools have set their guideline for treating children with special 
educational needs and prepared individualized educational plans for such children, a certain 
type of experienced teachers tend to fail utilizing those procedure. Those teachers often keep 
their approach based on their experiences and their own understanding of the child’s needs. 
Because of their long time experience those teachers rarely realize the necessity of changing 
their practice. 
In the cases we reviewed, in short, as a despairing operation, the school principle replaced 
the homeroom teacher at the timing of moving -up. Usually less - experienced teachers are 
assigned to the class that those children requesting special supports are belonging to. Although 
their teaching experiences are not long enough, they are more flexible and help - seeking to 
develop the trustful relationship between the support -need child and them. As the result, the 
newly assigned teachers well utilize the individualized educational plans and successfully 
manage the classroom.
It is ironical. For some teachers their teaching experience disturb their practice for treating 
children who need special support by utilizing their individualized educational plans. We argue 
the importance of preparing on - site teacher trainings for experienced teachers to be more open 
and flexible toward children’s special educational needs.
